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Abstract: 

As technology has been proved effective and fast means to fulfil many types of woks, from 
last two decades scholars are aiming at intermingling technology and language teaching, to 
make language teaching and learning process more effective. To develop fruitful technology 
for language teaching and learning many techniques are developed. Language Lab is also an 
outcome of these efforts. Many means like audio tape, video tape etc. have been implemented 
by the scholars for the purpose and they have been proved effective for developing listening 
and speaking skills but they are not much fruitful for developing reading and writing skills. 
This paper focuses on the use of presentation technique for effective reading of any foreign 
language text. Our main aim is to examine effective use of personal computer for the 
language learning especially effective language reading. The technique doesn’t differ much 
from the tradition method of presenting the students to the exact situation for getting them 
apprehend the gist of the text. It is the recollecting the traditional method by the use of 
technology. A presentation prepared in Microsoft Power Point for effective reading and 
understanding a poem, is also included in the paper for reference. 
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1.0  READING AS A PROCESS 

While emphasizing the significance of reading skill development Lyon (1997: 16-25) points 
out,  

The ability to read is the main foundational skill for all school – based learning. 
Without it, the chances for academic and occupational success are limited. 

Different fields of study offer different perspectives. Anthropologists and social 
psychologists look at reading as practice. Some look at it as a product. They concentrate on 
the form and meaning of written texts and their constituent parts. The third perspective is that 
of process. It concentrates on the reader’s role in the continuous processing of written 
language and the approaches they use to construct meaning from text. By reading the pupil 
attains the speed and skills they need for practical purposes. Any skilled work requires the 
ability to read. Advanced studies depend on quantity and quality of reading. Important study 
skills require quick, efficient and imaginative reading.    

In that sense Reading is a process which involves decoding of any specific symbols used in 
the text. It has always been observed by the teachers of L2 that reading of L2 is difficult for 
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the students. This doesn’t mean they are unable to identify words in the text, but it means the 
students are unable to comprehend the meaning of the text. 

As the present age is the age of technology, and technology has proved to be one of the most 
effective means to enhance and reinforce any teaching process, many scholars have attempted 
to work in the field of reading to make the process easy through the use of technology. 
Raskind (1994: 152 – 164) has observed the uses of technology in reading. 

Promote positive attitudes towards learning. Students demonstrate more self 
reliance and move toward independence and regain a sense of being in control, 
which may lead to future success. Students with disability to gain competence 
with technology show a higher sense of self – esteem.  

2.0   WHY TECHNOLOGY? 

Computer technologies may provide improved learning environments for many students. 
Much of the early research cited below documents the changes in classrooms and teacher and 
student habits that were generated by the introduction of computers into learning 
environments. Computer technologies have advanced exponentially in the past two decades, 
yet it is instructive to remind ourselves of the impact that they have engendered. Presented 
below are specific features and observed outcomes that support the use of technology as an 
effective language learning. 

Computer learning environments can offer learning experiences that do the following: 

 Encourage students by giving educational experiences that are at the students present 
level of functioning (Lindsey, 1993) and by giving a context for the learner that is 
challenging and stimulates curiosity (Malone, 1981). 

 Provide highly individualized instruction for students with range of challenges (Ellis 
& Sabornie, 1986). 

 Assist cooperative, collaborative and positive social behavior of learners with 
disabilities (Dickinson, 1986; Rupe, 1986)  

 Make students cooperate and collaborate more readily because of feelings of greater 
independence and relief from anxiety. (Barton and Fuhramann, 1994) 

2.1 CONTEXTUALIZED LEARNING 

Second language learners always face a lot of difficulties in passing through some specific 
words which a native learner can interpret very easily. Merely translating words doesn’t help 
because learning words is not just knowing what they mean. It is also about recognizing their 
operational value. Many times it’s not possible for instructors to convey the exact feel of the 
word to the learners. Sometimes he fails to explain nuances to the learners. In this context 
Bright J. A. & McGregor G. P. (1978: 52) have noticed, 

Books provide most pupils with the situations in which learning takes place… It 
is impossible in any secondary school to provide direct experience of language 
used as part of real life in the way the native learner gets his first language; one is 
defeated by the multiplicity of the contexts required: house, street, garden… 
office, birds, insects, trees, flowers, fish… Something can be done with films and 
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photographs, more could be done with television… He must substitute imaginary 
for actual experience.   

2.2 TIME SAVING 

Another important feature of technology-based learning is, it is time saving. In the country 
like India where classrooms are thickly crowded, technology is sometimes a can’t–do–
without means to impart education effectively and meaningfully. Use of technology provides 
ample scope for revision making the most of the time saved. Hanson-Smith (2001: 113) 
states,  

Where technology is deployed to its best advantage, we should see teachers’ roles 
become that of guide and mentor, encouraging students to take charge of their 
own learning, helping them to learn at their own pace. 

Thus, with the introduction of technology in classrooms the role of teachers changes and 
becomes that of a guide. So every time he doesn’t have to explain everything. This means 
saving time. 

2.3 LIMITATIONS AND IMPROVISATION OF TRADITIONAL METHOD 

Traditional Grammar Translation Method focuses on the structure of the language rather than 
the meaning conveyed by the use of language. The method hasn’t been proved fruitful for 
developing reading comprehension skill of the students as the teachers were used to translate 
the text in the classrooms, and the emphasis was only on the usage and not on the use. 
Translation prevents learners from learning the functional mode of the language. Krashen 
(1987:128) mentions, 

It can be claimed that grammar translation provides scraps of comprehensible 
input. The model sentences are usually understandable, but the focus is entirely 
on the form, and not on meaning… students are forced to read word by word, and 
consequently rarely focus on the message. The sentences used in the exercise may 
be comprehensible, but here again, as in the model sentences, they are designed to 
focus the students on form. 

On the contrary the approach proposed in this paper advocates the maximum use of target 
language while teaching. With the use of technology it is easy for an instructor to use the 
target language in the classroom.  

The environment created with the use of technology substitutes the actual events of day to 
day life in the classroom. That’s how the language learning becomes contextualised. Bickart 
& Dodge (2000) has observed that the reading with the use of technology not only 
strengthens the association with text with vocabulary but also helps readers to comprehend 
the essence of the text. Snow, Burns, & Grifin (1998:181) state, 

…words or parts of words that may be beyond a student’s reading ability are 
shown with pictures to ‘prepare children to read by themselves.’ 

3.0 IMPLEMENTATION OF TECHNIQUE IN CLASSROOM 

In all the discussion made above, we have examined fruitfulness of mingling technology with 
language learning for effective reading. Through the medium of technology we can also 
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explain the abstract with illustrations. The Power Point presentation prepared to elaborate the 
idea presented in this paper is as below: 

 We have selected ‘Somebody’s Mother’ by Mary Dow Brine from the text book of 
11th standard (of GSEB). The poem describes the plight of an old woman who is 
unable to cross the road, who is in very poor condition. The poem gives her physical 
description as well as the description of her attire. 

 The picture in the first slide represents the theme and title of the poem. 

 

 The first stanza contains the word and the phrases like “old and ragged and grey”, 
“bent”, “aged and slow”. With the help of the images we can explain these words and 
the idea conveyed through them effectively and easily. 

 

 The second stanza has the words and phrases like “crossing”, “waited”, “alone”, 
“uncared for”, “throng”, “passed her by” and “nor heeded the glance”.  
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The phrases like “uncared for”, “passed her by” and “nor heeded the glance” are 
better explained through the use of images rather than translation. 

 The third stanza includes the word and phrases like “laughter and shout”, “freedom of 
school let out” and “flock”. 

 

 It is obvious that images selected explain these phrases and the word “flock”. 

 The fourth stanza contains the word and the phrases like “hasten”, “carriage wheels”, 
“horse’s feet” and “nor offered a helping hand to her”. 

    

The first image explains the word “hasten”, and the second image explains the phrase 
“nor offer a helping hand to her” and also the phrase “nor heeded the glance as well”. 
The third and fourth images represent phrases “carriage wheels” and “horse’s feet”. 

www.the-criterion.comThe Criterion: An International Journal in English ISSN: 0976-8165

Vol. 6, Issue. IV August 2015221



 The phrases like “merry troop” and “gayest laddie” in the fifth stanza are explained 
with the images given below.  

  

 The sixth stanza contains words and phrases like “aged hand”, “strong young arm”, 
“guided the trembling feet along”, “proud”, “firm” and “strong”. The stanza conveys 
the message of the poem. In short it contains the gist of the poem. 

  

 The seventh stanza is as important as the sixth stanza. It includes the phrases “happy 
and well content” and “lend a hand”. 

  

 The image chosen to explain the last stanza shows “Somebody’s Mother’s” happiness 
at being helped by a young person. She prays for him. Her words “God be kind to the 
noble boy who is somebody’s son and pride and joy!” are explained by the image 
given below. 
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4.0 BENEFITS OF THE TECHNIQUE 

Farstrup & Samuels (2002) have noticed that the primary purpose of reading is to 
comprehend the content presented. Comprehension occurs when the reader displays strategic 
analysis and resourcefulness. Comprehension is a mental process that depends on readers 
combining their prior knowledge and experience with information in the text. Students need 
to be exposed to text in various formats. 

 The technique discussed above can work for the development of effective 
comprehension skill among the learners of English as a second language, because the 
learners have opportunity to use more than one sense while learning. From the above 
discussion we can say that many abstract ideas which can not be transmitted orally 
can be explained visually. And it is well known visual symbols work better on the 
learners mind. Castellani & Jeffs (2004: 1-8) are of the opinion that technology based 
teaching and learning materials can use hyperlinks to connect related information. e.g. 
Words and/or images and/or animations can be linked, making connections easier to 
comprehend. So technology-based material can expand the instructional use of 
traditional material by providing highly flexible learning environment that is 
adjustable or suitable to individual users. 

 Another attractive feature of this technique is that the teacher can play it as many 
times as required in the classroom. The learners can also use the technology based 
material for self study.  

 With the voice added to the visual presentation of the text the teacher can expose a 
student to the sounds, rhymes, rhythms, and pronunciations of the target language.  

 With the help of this technique the teacher can stimulate the interest of his/her 
students in reading and engage them in the task based activities which can further 
improve their comprehension skill. Cunningham & Stanovich, (1998) opine that 
academic success is promoted by essential language skills, cognitive skills and 
background knowledge that students acquire from engaging with text. 

 The technique is most helpful to keep the environment of classroom live and joyful.  
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5.0 DRAWBACKS OF THE TECHNIQUE  

The precondition for implementing the technique in the classroom is the learner must possess 
basic knowledge of the target language. The technique is useful for explaining especially 
abstract ideas and cannot work on explaining structure of the language. It might produce poor 
output in heterogeneous classrooms. 

To conclude we can say the technique is an aid to memory. The technique is not an object to 
traditional direct method but it is a new presentation of it with visual aids. The technique is 
learner centred diminishing the role of a teacher to a mentor, facilitator or a guide. It is time 
saving and gives enough scope for revision. The technique is useful to detangle the confusion 
of learners by replaying the content again and again as replaying gives learners a chance to 
make out or guess what the content is all about. That means the technique promotes self-
study.  
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Appendix: 

1. The Poem Text 

Somebody's Mother 
by Mary Dow Brine 

 
The woman was old and ragged and gray 
And bent with the chill of the Winter's day. 
The street was wet with a recent snow 
And the woman's feet were aged and slow. 
She stood at the crossing and waited long, 
Alone, uncared for, amid the throng 
Of human beings who passed her by 
Nor heeded the glance of her anxious eye. 
Down the street with laughter and shout, 
Glad in the freedom of 'school let out,' 
Came the boys like a flock of sheep, 
Hailing the snow piled white and deep. 
Past the woman so old and gray 
Hastened the children on their way. 
Nor offered a helping hand to her— 
So meek, so timid, afraid to stir 
Lest the carriage wheels or the horses' feet 
Should crowd her down in the slippery street. 
At last came one of the merry troop, 
The gayest lad of all the group; 
He paused beside her and whispered low, 
"I'll help you cross, if you wish to go." 
Her aged hand on his strong young arm 
She placed, and so, without hurt or harm, 
He guided the trembling feet along, 
Proud that his own were firm and strong. 
Then back again to his friends he went, 
His young heart happy and well content. 
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"She's somebody's mother, boys, you know, 
For all she's aged and poor and slow, 
And I hope some fellow will lend a hand 
To help my mother, you understand, 
If ever she's poor and old and grey, 
And her own dear boy is far away." 
"Somebody's mother" bowed low her head 
In her home that night, and the prayer she said 
Was, "God be kind to the noble boy, 
Who is somebody's son, and pride and joy!" 
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